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Abstract 


Day by day educational challenges arise for TESOL instructors in the United States in the 
way that Linguistically and Culturally Diverse Students’ population grows substantially. Every 
day we face the challenge of having more students in our classrooms and we all definitely need 
strategies that can help all instructors prepare and deliver effective lessons that can not only 
improve achievement for all learners but also to develop linguistic competence so that they can 


communicate their own ideas, become part of the community and succeed in the academic field. 


During class, students are supposed to use the target language in a natural way while the 
instructor facilitates realia and develops a structured lesson that can help achieve students’ goals 
in education. Thus, checking for understanding, activating prior knowledge and developing 
students’ skills by explaining, modelling and demonstrating while in the context of immersion in 
the target language facilitated by the instructor, are key elements to achieve not only each 
lesson’s objectives but guarantee academic success of learners. Communicating with other 
TESOL instructors in order to create a community and also to share strategies and ideas to teach 
motivated me to create a website where I can share some of the strategies that have worked 
successfully within my classroom environment. Therefore, this paper provides information on 
the two academic approaches which the exposed strategies stand on. These approaches are the 
Explicit Direct Instruction and The Communicative Approach. This paper also explains and 
shares information about the website where all the information has been posted in order to share 


ideas with all TESOL instructors worldwide. 
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Chapter 1: Introduction 


I am an international Teacher from Colombia, South America, who serves as a Spanish 
instructor in the community of a southern school district in suburban South Carolina. I started 
working for this school district four years ago, where I have been instructing ninth grade students 
since then. I have also had the chance to take a close look at the culturally and linguistically diverse 
students whom I also serve and a close up to the community as well. I teach ninety-minute lessons 
on a daily basis-three of them to be more specific- and also serve as an interpreter at the school 


during parent conference meetings whenever it is required. 


Every single day I have the opportunity to share time with students from different contexts 
and backgrounds and also to learn something new from them and their perspective of the world. I 
have also been a witness of unfair situations and hurtful comments directed to CLD students. I 
contribute to the community by fostering appreciation towards Hispanic culture through lessons 
in my Spanish classes and I am so glad that I have the opportunity to be part of construction of a 


new society that is more inclusive. 


I would like to develop a project in which I can share many strategies or ideas that have 
worked for me in the setting of a modern language class within the school context so I will be 
creating a website where other teachers can find resources and strategies on language acquisition 
and classroom practice. The website serves a means to transmit all those resources and strategies 


to all language teachers since these activities could be easily adapted to any language teaching 


setting. This website also includes a TESOL section where ESL instructors can find ways 
to develop linguistic competence or communicative ability and guide students to academic success 
by implementing these activities. Language learning does not take the same processes as other 
academic subjects and this is why it is so important to understand that practice should be different 
and interactive so that language learning can actually take place. In this website, language 


instructors can find activities that may help their students to communicate in the target language. 


The purpose of this project is to document several experiences which have brought up 
positive outcomes in language learners. The website also serves as a guide and activity bank where 
ESL teachers can benefit from strategies that have been tried within a language classroom setting 
and have turned out to be effective. Language instructors may have the chance to have access to 


several resources that have also been used within a language classroom setting. 


My interest in doing this is based on my willingness to share with colleagues or the TESOL 
community all those strategies and resources that have worked best with my language classes in 
my years as a language teacher. Sharing experiences and resources is always noble in the way that 
other instructors and students might benefit from different approaches when it comes to teach or 
learn a language. When I started teaching in the USA I had no material which could be used based 
on my students' needs so I had to start creating some resources and this turned out being time 
consuming. Also, experience helped me understand students’ behavior within the American school 
system better so I considered it a good idea to share this information and that everybody could 


have access to it. 


The number of CLD students is on the rise in the USA and the demand for TESOL 
instructors is growing as well day by day. In the school where I teach, the number of CLD students 
grow day by day and these students have an urgent need for English Language acquisition and so 
ESL instructors have a need of data and resources which can help them better not only understand 
the educational context of these students but also their learning needs and ways to help them better; 
This is why I consider my topic to be relevant. Not only in the school where I teach the number of 


CLD students has been increasing a lot but in the whole country as well. 


In my home country, Colombia, all of my experience is related to the teaching of English 
as a second language. I had the chance to teach not only school students but also university and 
adult students who needed English lessons for specific purposes in several multinational 
companies. With this experience I came to realize that the approach to be developed with each 
group and context may vary depending o the students’ needs. During this time, I also had to 
develop material which could help me create real life situations which could help students to think 
and use the target language to communicate. I consider useful for other instructors to have a 
website as a reference where they can get some information and use this information as a guide to 
develop certain lessons which help students develop linguistic competence. ESL instructors can 
benefit from this project since they may use resources and ideas form this website to use within 
their classroom contexts. These instructors may save time in class preparation when using some 
of the activities from the website and as well as having the chance to share with me their opinions 


on the activities or leave internal feedback on the website. 


I consider that this project can help me be a better teacher because it allows me to 
consolidate in one place all of the strategies and resources that have been effective in the field of 
language teaching or that have been working for me in the classroom in all my teaching years. If I 
share all this information with colleagues and the TESOL community I can also have the chance 
to see if these strategies and resources work with other students who are not mine since I’m also 
planning to accept opinions and feedback from other instructors in order to analyze what can be 
done better and/or improved. The opportunity to exchange information, resources, strategies and 
feedback within the community of TESOL instructors, also helps me understand and learn about 


other ways of teaching that have been successful with other language instructors. 


Chapter 2: Literature Review 


Language teaching objectives throughout the years have usually had the same objective 
within many teaching contexts. This objective is no other than to help students gain or acquire a 
communicative competence or linguistic awareness that may lead them to real communication 
which implies expression, interpretation and negotiation of meaning in a given context (Shim, 
2007). However, most language classes focus on grammar structures with no real opportunity to 
interact or use these rules in real life (Nassaji, 2011). It is important to encourage authentic 
language use without consciously reflecting on these rules (Kohonen & Bedley, 1992). Providing 
educators with strategies that may help them reach this goal in their classrooms may lead to a 
certain shared knowledge of teaching and learning languages in a “natural” way that may help 
develop students’ fluency within the classroom. Communication needs to have a purpose. Thus, 
creating real-usage practice opportunities for students to succeed in communicating in the target 
language is important. Also, there are some essential conditions that must be present for second 
language acquisition classes which include motivation, usable input and feedback and deliberate 


practice among others (TESOL International Association, 2021) 


Language learning practice involves certain activities with the goal to develop second 
language skills that students need in order to communicate successfully (DeKeyser, 2007, 2010). 
Language and culture go hand in hand, so trying to communicate involves being able to 


understand certain contexts (Richards, 2005). It is important for the learner to be able to process 


non-verbal cues such as gestures in order to infer the actual meaning of certain messages 
(Gass, 2013). This is why creating realia in specific contexts during classes may help learners to 


use the target language more effectively (Irfan, Awan, Bashir, & Ahmed, 2021). 


In this chapter, I review some research related to certain strategies that can help teachers 
and learners in the process of language acquisition and classroom practice. The first step I take is 
to provide definitions of communication and its nature as well as communicative competence 
and its main components in order to analyze how these elements contribute to the development 
of the language acquisition process. Then, I provide some conclusions and information about 
previous research done on the importance of communication practice within the classroom. I 
will also present some ideas that show how communication practice within the classroom leads 
to the construction of communicative competence among learners. Finally, I present some 
studies that support the idea that using realia, communicative strategies as classroom practice and 
explicit direct instruction is a key element for successful language learning (Hollingsworth, J. К., 
& Ybarra, 2017). In the same way, I discuss several studies that support the idea that 
communicative activities based on the learners’ needs maximize learning chances within the 
classroom, foster confidence in the learner leading to a better language use, and allows learners 
to interact in real life communication situations which can be used in different contexts due to 
communicative competence (Basturkmen, 2010). Finally, I discuss internal and external factors 
that may influence classroom and students’ performance during class time and describe how 


language acquisition is constrained by both these factors. 


Communication 


In order to teach in a communicative way, instructors must understand what the word 


communication refers to. One interesting definition of communication states that this one is the 


expression, interpretation, and sometimes negotiation of meaning in a given context and this one 


is also purposeful (Savignon, 1970). It is important also to review the definitions of each one of 


the words used in the definition of this word in order to explore the implications of these ones for 


language teaching. 


Whereas meaning refers not only to the specific information contained in a message but 
also the intentions of the speaker the word expression implies any production during a 
communicative event that could be both verbal or non-verbal (VanPatten, 2017). On the 
other hand, interpretation has to do with the actors within a speech act; this means that 
there must be a receiver of the message since communication is not one-sided 
(VanPatten, 2017). 

VanPatten (2017) explains that negotiation has to do with how successful a speech act 
may be. If a message is not understood at its entirety then the communication process was 
not successful; He also explains that context has to do with the setting and the 
participants in every communication process and it is a powerful dimension of any 
communicative event since this one constrains how people communicate. 

Lastly, purpose has to do with the intention of the speaker. If the communicative 
expression does not have a purpose, then there is no communication at all (VanPatten, 


2017). 


Another definition of communication is the real use of linguistic competence or the rules 
of language in real speech acts (Richards & Schimidt, 2014). Communication is understood as 
the exchange and negotiation of information between at least two individuals through the use of 
verbal and non-verbal symbols; Thus communication, according to Breen and Candling (1980), 
Morrow (1977) and Widdowson (1978), is a form of social interaction, always has a purpose and 
it involves authentic language. In other words, communication is an outcome of the interactional 


processes which involve negotiation and evaluation of meaning. 


The Nature of Communication 


Meaning making, a collaborative process when communication takes place, is the main 
goal of communication by itself. The terms that best represent this collaborative nature of 
language when communication takes place are interpretation, expression and negotiation of 
meaning (Savignon, 1990). It is important and necessary then, that language instruction takes 
place in a way that recreates language contexts in which learners can communicate by using 
realia (Mishan, 2005). Thus, instructors should create contexts that emulate real life situations so 
that actual communication takes place and meaning is the main goal of utterances during speech 


acts that take place while students interact (Kriz, 2003). 


Communication, according to Breen and Candling (1980), Morrow (1977) and 
Widdowson (1978), is understood to have certain characteristics. One of the characteristics of 


communication is that is a form of social interaction, it is normally acquires and it involves a 


high degree of unpredictability and creativity in form and message. Also, it always has a 


purpose, it is authentic and could be classified as successful or not successful. 


In order to help learners to develop communicative competence it is important to 
generate contexts or situations that may lead them to create sentences which carry meaning not 
only for the message receiver but for themselves. In other words, utterances should be the 
outcome of a mental process which implies analysis and communication of ideas or thoughts 


(Vahid, 2011). 


Definitions of communication and its nature presented below may give instructors a clear 
idea of the complexity of the process that learners are trying to get through while learning a 
foreign language. Thus, it is important to highlight that the main objective of second language 
instruction is to provide learners with realistic opportunities so that actual communication may 
take place in the target language since language learning is not something that has to be learnt 
the same way that students learn other subject matters (Qing, 2011). The main goal when 
teaching a second language is to help students develop communicative ability or Linguistic 


competence (VanPatten, 2017). 


Communicative Competence 


Being able to recognize whether a single sentence is grammatically correct implies a 
recognition process that native speakers can easily go through in their brains even without 
knowing about all grammatical rules that constrain the sentence (citation). Thus, communicative 
competence is described as the underlying knowledge of the rules of communication and some 


main components of it are grammatical competence which includes knowledge of vocabulary, 


the rules for word and sentence formation, linguistic semantics, pronunciation and 
spelling (Canale, 2014). Also, sociolinguistic competence which includes rules of 
appropriateness and grammatical forms in different linguistic contexts, discourse competence 
and strategic competence (Canale, 2014). It is important to highlight what the components of 
communicative competence have to do with, in order to determine the implications of these 


elements in the construction of speech acts (Yusupova, 2019). 


Grammatical competence has to do with the mastery of the language code (Canale, 
2014). It focuses directly on the knowledge and skill that is needed to understand and express 
accurately the meaning of utterances. This is why grammatical competence is important for 


second language learners (Canale, 2014). 


Sociolinguistic competence has to do with sociocultural rules for discourse (Canale and 
Swain, 1980). This is a component which language instructors should focus on, since it provides 
the importance of using appropriate utterances depending on social context. Grammatical 


constructions which are correct could not work well in a certain context (Canale, 2014). 


Discourse competence has to do with the mastery of combining grammatical forms and 
meanings to achieve a unified type of discourse whether in written or spoken texts in different 


genres. Unity in discourse depends on cohesion and coherence (Canle, 2014). 


Lastly, Strategic Competence has to do with the effectiveness of communication (Canale, 
2014). this strategic competence has to do with the resourcefulness of speakers to make 


themselves understood even if there is lack of vocabulary or certain grammar structures. Thus, 


Strategic competence is something that instructors should help learners develop in order 


to get them to communicate effectively. 


The term communicative competence was introduced first back in the mid-1960s by 
Hymes and has become very popular among language teachers since then; it refers to both 
knowledge and skill while using the language code and it is made up by five main guiding 
principles. These five guiding principles are the coverage competence areas, which have to do 
with the importance of integrating all linguistic competences when teaching a language; The 
communication needs, which has to do with the importance of providing the learner with lessons 
based on their communication needs and interests; the meaningful and realistic interaction, 
which has to do with the importance of allowing the second language learner the opportunity to 
take part in meaningful communicative interaction and realistic second language situations not 
only for class instruction but for testing as well; the learners’ native language skills, which have 
to do with the importance of allowing learners to make reference to the second language based 
on their first language and the curriculum-wide approach, which has to do with the importance 
of creating lessons based on a class curriculum that may contribute to the integration of 


knowledge (Canale, 2014). 


The Importance of Communication Practice within the Classroom 


Active research has been done in the field of second language acquisition and teaching 
which has led to discussion and conclusions on the importance of the use of communicative 
practices within the classroom. These communicative practices are shown as a way to develop 


communicative competence among language learners (Brandl, 2008). Amato (1988), discussed 


and linked theory and practice in second language instruction which focuses on different 
ways to provide opportunities for meaningful interaction in language classrooms. In the second 
part of this work a variety of classroom teaching methods and activities was presented; all of 


these attempting to promote or foster communicative competence among learners. 


There are several ways to develop communicative competence in students. Certain 
studies (Toro, V., Camacho-Minuche, G., Pinza-Tapia, E., & Paredes, F. ,2019) highlight the 
importance of the use of the target language in communicative activities that allow the learner to 
use the language actively and accurately. In the very early stages of language learning it is very 
important to develop listening skills in students (Duquette, 1995). This skill should be developed 
along with the other skills such as reading, writing, and speaking. However, through listening 
skill development, students start developing phonemic awareness (Nakao, K., Oga-Baldwin, W. 
О., & Fryer, L. K., 2021). Techniques such as TPR (Total Physical Response) demand an action 
from students as soon as they hear a command given in the target language (Duquette, 1995). In 
this way, the instructor is able to recognize if the students’ comprehension is successful or not. A 
written evaluation or quiz would not be necessary at this point since the teacher may be able to 
recognize if communication was successful at this point. TPR is a method or technique 
developed by the professor James Asher in the early 1970s, who argued that comprehension- 
based techniques lead to improvement of students’ performance in language classes. Asher 
supports that TPR increases the speed and accuracy of internalization and accurate use of the 
target language. However, although Asher’s work has been criticized by other academics and 


supported by others such as Stephen Krashen, it is true that TPR technique is widely known and 


still used in many language classrooms around the world. This one is only one of the 
techniques that can be used as a strategy to develop communicative competence among language 


learners. 


A research paper written by Sandra Savignon (1976) presents communicative 
competence as a prerequisite to linguistic competence which is defined in the paper as the 
knowledge that native speakers have, which enables them to communicate effectively and 
accurately. The paper also presents the implications of this for the language instructor such as the 
need to provide students with tests that measure their ability to use the language and the need for 
emphasis in non-linguistic aspects of communication among others. The paper also presents 
some practical suggestions which may help students develop communicative competence in the 
classroom such as the use of spontaneous role-playing, discussions, games, radio and the 
telephone (Savignon, 1976). With technological advances nowadays, I would suggest some more 
such as podcasts, online and real time games, music and dancing and online platforms such as 


Duolingo among others. 


Communicative teaching has to do with creating opportunities for learners to engage in 
real interaction (Lynch, 1996). Lynch also focuses on the main responsibilities of the language 
instructor; these are mediating between the input and the learner and making instruction 
attractive to students. Some of the techniques for a communicative classroom include think- 
aloud interpretation and taking turns to read through paragraphs in order to make reading skill 


more interactive. 


Some other words or expression used to refer to communicative teaching include task- 
based, interactive or process-oriented. Classroom teachers have been trying to create more 
communicative lessons and this is why these are attending ongoing trainings and preparing to be 
able to provide their students with “more communicative” classroom activities in order to foster 
the development of communicative competence (Savignon, 2002). Language classes nowadays 
are more dynamic and involve the creation of contexts with realia so that students can create 


meaningful utterances (Walqui, 2006). 


Internal and External Factors that Influence Language Acquisition 


Second language acquisition is a process that involve processes that are rich, complex 
and dynamic and one of the reasons why it is this way, is because language and communication 
are rich and complex processes as well (VanPatten, 2017). Learners of first language don’t learn 
grammar structures but learn the natural way. This means, they are not conscious of the verb 
tenses or grammar structures while learning. However, they all possess a communicative 
competence that help them differentiate and recognize when a sentence is not correctly uttered 
(Marsh, D., & Langé, G., 2000). While learning to mark tense, first language speakers learn 
vowel sounds and consonants, syllabus structure, sentence prosody (stress, rhythm, pitch), 
vocabulary, meaning, discourse and so on (VanPatten, 2017). There should be a way in which 
second language learners may learn almost subconsciously, like learning the first language. This 


means that all aspects of language are learned in simultaneous way in small bits. 


Internal and External Factors 


Language acquisition is constrained by internal factors related to the nature of language 
and the nature of learning mechanisms. Also, language acquisition is modified by external 
factors such as input, that is, the language that learners are exposed to and which they process to 
get the meaning of messages. (VanPatten, 2017). The quantity of communicative input that a 
learner receives is a key element for developing communicative competence and acquire a 
language. VanPatten states that what all this means is that language is a byproduct of learners 


attempting to comprehend language during communication. 


Implications for Language Teaching 


The teacher is a central component of the second language learner’s experience since 
instruction should focus on classroom activities that foster acquisition. Explicit teaching are not 
always ways to foster communicative ability then input plays a very important role in the 
language acquisition process and this is why instructors should work with the learner’s natural 
acquisition processes and not against them (VanPatten, 2017). Also, instructors should educate 
not only learners but parents, colleagues and administrators on the nature of language acquisition 
in order to develop communicative and proficiency-oriented language curricula (Lea, 2004). 
VanPatten supports the idea that knowledge of acquisition helps teachers become advocates for a 


more appropriate curriculum which is designed to develop communicative ability or competence. 


Chapter 3: Project Design 


The objective of this chapter is to present and explain the rationale of creating a website 
intended to be a resource for classroom teachers who want to develop communicative 
competence among their English learning students. This website will assist language instructors 
by providing strategies that will help in the creation of lessons that include communicative 
practice and Explicit Direct Instruction (EDI) in order to foster communicative competence 
among learners so that they can use the target language to communicate. Teachers would help 
students develop their communications skills through the use of realia and a communicative- 
based approach in every class. According to Баратова, (2022), the main goal of language 
teaching is to develop communicative competence among learners, so the communicative 
methods used during class time are the best way to make the process of learning a second 
language easy and effective. Moreover, these communicative methods help students to learn the 


second language with enthusiasm, desire and interest. 


Explicit Direct Instruction (EDD, an approach that is based on the premise that all 
children can learn, helps teachers deliver effective lessons that can significantly improve 
achievement for every single learner, including English Language learners (Hollingsworth & 
Ybarra, 2017). This is a method that can be delivered in linguistically diverse classrooms and 


can be combined with communicative methods in order to create lessons that emulate real-life 


contexts where students get engaged and use the target language naturally as a result of 
this engagement. Every EDI lesson has some design components which will help learners get 
engaged and succeed in language learning; these components are Learning objective, activation 
of prior knowledge, concept development, skill development, lesson importance, guided practice, 
lesson closure and independent practice. Also, every single EDI lesson has some delivery 
strategies which include checking for understanding, explaining, modeling and demonstrating 


(Hollingsworth & Ybarra, 2017). 


Language learning has become important due to the growing population of linguistically 
and culturally diverse population present in American schools. This is why it is so important for 
English language teachers to become aware of several strategies that may help their students 
develop communicative competence which allow them to express ideas rather that learning 


isolated words or grammar structures that have no relevance in a real- speaking context. 


The final product of this project is a website that provides English language instructors 
with strategies to foster communicative competence among their students; these strategies are 
based on communicative practices and EDI methods combined. Teachers are able to consult 
ready-to-use strategies as well as communicative activities based on EDI. Also, through the 
website, teachers may learn how to create lessons which include these methodologies and 
strategies in order to foster communicative competence among students. Teachers also have 


access to some resources that enhances communication practice during class time. 


Finally, this website also provides lesson plan guidance based on EDI and 
communicative approach practices that may help language instructors to create their own lessons 
and share them with the community. Language teachers now create a lesson plan that includes 
communicative activities which may help the teacher verify that students are learning while they 
are being taught. Also, instructors explore how to create lesson plans which include 
communicative activities that will help them explain, model and demonstrate to students. 
Resources on the website lead teachers to promote independent learning on students. After lesson 
closure, students will be ready for independent practice that can also be found on the resources 
section of the website. The website is a way to create a community that can share resources and 


strategies to promote language learning through the development of communicative competence. 


According to Hollingsworth and Ybarra (2017), a well-crafted, well-taught lesson is 
powerful in the sense that allows every student in a class to learn. Under the No Child Left 
Behind Act (1997), it is important to consider that each one of our students has the ability and 
the right to learn. The website presents resources that take into consideration the implications 


that every single child can learn, so posted activities are based on these premises. 


Chapter 4: The Project 


This project is basically the design of a TESOL community website that supports 
Language instructors in the implementation of several strategies which promote effective 
language acquisition among students through the development of communicative competence, as 
well as good classroom practice that allows students to learn in a more effective way. This 
website presents strategies based on two main approaches that help teachers understand how to 
develop and deliver effective lessons that can significantly improve achievement and 
communicative competence for all learners. It is very important to highlight that all these 
strategies posted on the website are based on the studies by Hollingsworth & Ybarra (2017) and 
VanPatten (2017) whose contribution to learning and studies are based on observation of 
classroom settings in the USA. Strategies presented on this website are informational tools that 


language teachers can consider when designing and delivering any language lesson. 


The website is open to accept contributions from other TESOL instructors in order to 
display resources and create a community that is open to share strategies for language 
instruction. Also, the website informs about the principles of the two main approaches which all 


posted strategies are based on. 


The name of the website is allTESOL(Figures 1 and 2) and the web address is 
www.allTESOL.com 


ALL TESOL 


STRATEGIES ON LANGUAGE ACQUISITION AND CLASSROOM PRACTICE FOR Elts 


Explicit Direct Instruction (EDD, an approach based on the premise that ай children can 
learn, and Communicative Approach, that is based on the idea that learning a language 
successfully comes through having to communicate real meaning, are two useful 
approaches that can help you deliver effective lessons that can significantly improve 
achievement for all learners. Learn more... 


Figure 1: Home Page 


Strategies for Learn about two great approaches that can help you 
learning languages become a more effective language instructor! 


Explicit Direct Instruction (EDI) 


This is an approach that is based on the premise that 
ALL children can learn and helps teachers deliver 
effective lessons that can improve achievement among 
your learners. 


Communicative Approach 


The Communicative Approach is based on the idea that 
in order to learn a language successfully it is necessary 
to communicate real meaning. In the Communicative 
Approach, the main objective is to present a topic in 
context as natural as possible and help students develop 
communicative competence. 

Learn more... 


© 2022 created by Angelica Carranza for Greensboro College. 


Figure 2: Home Page 


The main menu of the home page presents five tabs that teachers can go to in order to 
know about strategies to plan and deliver an effective lesson based on the components of two 
main approaches that work as the base of a sample lesson plan that is also presented on the 
website. On the bottom left of the home page (Figure 2), teachers can take a quick link to those 
strategies that they can use to create and deliver effective language lessons. Teachers can also 


find brief descriptions of the two main approaches and quick links to these as well. 


In the first tab named “Approaches” (Figure 3) teachers can find a brief description of 
components and/or principles of these approaches which are Explicit Direct Instruction (EDI) 
and Communicative Approach. Information is brief and concise in order to provide the teacher 
with general, easy-to-read information so that they can think of ways of adapting the approaches’ 
principles to their lessons. There is also a section named “Teachers’ voices” where there are 
textual citations of the authors’ thoughts that can also be taken as strategies to use during 
classroom instruction or lesson planning. In this section there is a list of components and 


principles to be considered while planning a lesson. 


In the second tab named “Strategies” (Figures 4 and 5), teachers can find very specific 
components to have in mind for lesson design and delivery based on each one of the two 
presented approaches. The teacher can make the decision to pursue an eclectique method while 
combining these components from both approaches. These components are in the end strategies 
for planning and delivering an effective language lesson. In this tab there is also a section named 
“Teacher’s voices” just as in the previous tab, where some of the thoughts of one of the authors 
are expressed. These quotations can be used as strategies for instruction planning or delivery. 


Teachers can also see here a link to a sample lesson plan. 


Approaches 


COMPONENTS OF THIS APPROACH INCLUDE: 
- Checwng tor uncerstanding 

Setting lesson сбросе 
- Activating prior knowledge 
- Developing Students skills Бу explaining. mocenng, anc cemonstratng 
Presenting recite relevant conton? 
-uong guises prectice 


Tres opproacn conset: of o strategic cotection of istructicnos prac 
combines topetner in order to Sesign anc colivar wel-craties loson: 
thot вжрвстту teach content so ан students 

Desgn and Getivery strategies play an important roie зо tot o lesson can 
be succesifut in terms of students uncerstanding and usa of me Target 
Jonguage 


- Lonquoge setting: anc roar must te aperopnate to me situation 
-Communicare amane: are enansat These actives must be 
contexsuatizes Gna nave а communcatve purposes 

- Loomer must bo in conctont interaction and exposed to the 
torom тео 

- Development of the tour language skills is essen - serena. 
Spoateng, reosing & verting- 

- Tran & error ts part ot me leaming process 

- Amman concerns not erty accuracy съл nuercy 

Topics shoud be selected onc grades accorde to oge. needs 
eee А studonty interest 


“The rote of The teacher u that of G facsisoror or instructor. 
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STRATEGIES ON LANGUAGE ACQUISITION AND CLASSROOM PRACTICE FOR Etts 


Components for lesson pianning with EDI 
COMPONENTS FOR LESSON DESIGN: 


- Learning objective; Students will need to know what they will be able to do 
by the end of the lesson. 

- Activate Prior Knowledge: help students learn upon existing knowledge. 

- Concept development: Present concepts contained in the objective. 

- Skill development: Teaching students how to do it. 

- Lesson importance: Tell your students why the content in the lesson is 
important for them to learn. 

-Using guided practice: Work with your students while you check that they 
execute each step correctly. 

-Lesson closure: Provide your students with situations to prove that they have 
learned before they are given independent practice to do by themselves. 

- independent Practice- Provide your students with opportunities to use the 
target language. 


COMPONENTS FOR LESSON DELIVERY: 


- Checking for understanding: You need to continually verify that learning is 
actually taking place. 

- Explaining & Modelling: Use think-alouds or demonstrations to model what 
your students are required to do. 

-Demonstrating: Use physical objects or realia to clarify, model and support 
kinesthetic learning 


Figure 4: Strategies 


Figure 5: Strategies 


In the tab named “Classroom” (Figure 6), teachers can find a sample lesson plan that has 
included almost all the components for both approaches. If they click on the lesson plan image, 
this one opens in a bigger format and there is a link next to it that will take teachers to the 
complete document. Once here, teachers can also click on the underlined text that presents the 


material for the lesson and this one will take them to the actual online article that will be used in 


COMPONENTS FOR LESSON DESIGN: 
Tre aim of Communicative Approach iz to help students develop Cammunicarive 
Competonce which hos to do with the learners ability to uzo proper grammar ond linguistic 
structure in тога? гойние contexts a: well o: the ability їо adapt зо difforont stations 
It is hen vory Important to то Authentic Material to help students develop their grammar 
ana vocatutary while exposed to listening, speaking, reading ond writing activities 
Authentic Мкйотка wilt haip you zuppiemant or горкосе your ESL textbook The following is 
а cempliotan of Authantic Motanat courses weich ore meet commonly uted In the 
classroom. 

- Ad banners, advertzomants, БОИ 

- Catdiogues, scripts, commerciots 

“Radio shows, poccat: newspapers magazines, websites TV shows 

-iocioi media, Youtube, phonabook: 

- Tickat sut, manuals, menus, maps, Googla oorth 

-Groeting cords, horoscopes 
Authentic matana can be wed ст different levels The tata below will guise you on what 


materias fit best with your classroom. 


FOR LESSON DELIVERY: 
109 a sommo lesson plant 

1 Meaning ts top priority Make sure your student: unaertand те vocabulary 

2 Contextualization r vary important since meaning cannot be underrtood out of context) 
зо make sure that you prasant о grammar topic in a meaningh corent 

Зи you use daoguer, thasa should be based on communicative functions and rat 
memorized. 

< Moke sure that your students Isam to Communicate in the target language 

3 Drling s о good proctice # you gusda ти practica. 

4 Masel pronunciation and structures for your students 

7. Reading ond wnting con stort from the first doy ox guided practice. Once your ztuaerts 
know about reading strategies they moy read as Independant practice 

8 Romoriber that Communicative compatence Is the main goat Може sure your students 
know what they ore saying and not Акт repeating words ог structures out of corsant 

9 Remember та you are a motivator & a guide. 

0 Students are expected to interact wath other poopie. aifher foce to face while thay work 


In pairs or n group 


You con use ED janon plonreng ond dabeery structure to create your own ся plan and 
select Communicative Approach octivities to be Govaloped during class time The idoa 5 to 


blond Бот opproaches to make the most cut at them Во oz creative as you cani 


this lesson; this feature makes this section more interactive. 


Students love and enjoy to interact while they learn so start _ 
designing your EDI lesson plans with Communicative 


LESSON 
PRESENT PROGRESSIVE 


TIME 
30 MINUTES 


MATERIAL(S) 
> AUTHENTIC MATERIAL - UNEDITED ARTICLE FROM THE 
GLOBAL POST. STARFISH FROM CANADA TO MEXICO 
ARE DISSOLVING INTO COO 
- REALIA (REAL OBJECTS, TOYS) OR PICTURES OF 
SEASHELL. STARFISH. SQUID. MANATEE. FISH 


LEARNING OBJECTIVE(S) 


TO PROVIDE PRACTICE OF 
THE STRUCTURE AND 
FUNCTION OF THE 
PRESENT CONTINUOUS/ 
PROGRESSIVE TENSE & 
PRACTICE VOCABULARY 
RELATED TO SEA 
CREATURES 


PROCEDURES 
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Figure 6: Classroom 


The following lesson plan is already posted on the website www.allTESOL.com and it 


includes the procedures and activities to be developed during a regular lesson. (Figure 7). This 
lesson plan presents most of the elements and/or components presented by both approaches EDI 
and Communicative Approach. Teachers can adapt the format as well as creating their own 
lesson plans based on the structure presented on this one. The following link presents the 


complete lesson plan. Sample Lesson Plan. 


The last tab named “Share” (Figure 8), simply presents a contact form that invites 
teachers to share their ideas and strategies in order to create a community. Teachers can use this 
Website as a resource for lesson planning or exchange lesson plans with other TESOL 


instructors. 


LESSON 
PRESENT PROGRESSIVE 


LEVEL TOPIC 
LOW INTERMEDIATE AND SEA CREATURES 


MATERIAL(S) 
- AUTHENTIC MATERIAL - UNEDITED ARTICLE FROM THE 


GLOBAL POST: STARFISH FROM CANADA TO MEXICO 
ARE DISSOLVING INTO GOO 


- REALIA (REAL OBJECTS, TOYS) OR PICTURES OF 
SEASHELL, STARFISH, SQUID, MANATEE, FISH. 


LEARNING OBJECTIVE(S) MAIN ACTIVITY 
T INSTRUCTS SS TO SKIM READ FOR THE 
TO PROVIDE PRACTICE OF GIST QUESTIONS ON THE BOARD. SS SKIM 
READ AND ANSWER THE ONE GIST 
THE STRUCTURE AND QUESTION PRESENTED TO THEM BEFORE 


FUNCTION OF THE READING. 


PRESENT CONTINUOUS/ AFTER READING INDIVIDUALLY, SS WORK 


PROGRESSIVE TENSE & IN PAIRS OR SMALL GROUPS TO DISCUSS 
BRIEFLY THE ANSWER TO THE GIST 


PRACTICE VOCABULARY QUESTION. 


RELATED TO SEA 
SS MUST USE THE TARGET LANGUAGE TO 
CREATURES DISCUSS AND ANSWER QUESTIONS. 


PROCEDURES 

1.ACTIVATE PRIOR KNOWLEDGE ABOUT SEA CREATURES BY 

DESCRIBING EACH ANIMAL-AND ASKING STUDENTS ТО GUESS WHAT 
ANIMAL YOU ARE TALKING ABOUT. 
2. DEMONSTRATE HOW READING AND ANSWERING TO QUESTIONS 7 
SHOULD.TAKE PLACE. 
3. CHECK FOR UNDERSTANDING ALL THE TIME BY ASKING 
QUESTIONS. 
4. SS PRACTICE PRESENT PROGRESSIVE BY SAYING AT LEAST ONE 

ACT THEY LEARNED THAT 15 HAPPENING TO THESE SEA CREATURES. 


Figure 7: Sample Lesson Plan 


Share A Losin 


Let's create a community! 


You are very welcome to share all your ideas and/or classroom TESOL strategies in order to create a resource bank that 
we all can share! 


ALL TESOL 
email: alltesolinfo@newmail.com 


Figure 8: Share 


Chapter Five 


Creating and sharing resources to support TESOL teachers has always been a matter of 
interest to me. However, I had never had the chance to figure out how to reach many of these 
instructors and receive feedback from them until I knew about the type of work I did for my 
thesis project. Creating a website resonated with me because it allowed me to share information 
to help other teachers create and deliver effective lessons on the basis of strategies that had 
worked for me within the classroom. Also, the creation of a website allowed me to receive 
feedback and keep in touch with other TESOL teachers in order to create a community that can 


share strategies and actively contribute to each other’s work. 


Teaching English to Students of Other Languages is rewarding and fulfilling in the sense 
that you can help the community; because, through language learning, students can play an 
active role in society and be part of their own community. In other words, teaching English to 
culturally and linguistically diverse students helps them gain a place in the society. However, 
teaching these students is not an easy task and it actually takes time and experience to get to 
know how to handle the process and find those strategies that can actually help teachers within 
classroom practice. I would have loved to find key information somewhere, in order to save time 
and start implementing strategies that I use now within my classroom practice that really work 
for me. It actually took years to get to these strategies, but I would also love to share all these 


strategies with other instructors that have just started in this field. 


The first step was to identify theoretical principles that could support my classroom 
practices and so after some research I discovered that my teaching principles were a result of 
blending two important approaches; these two approaches are Explicit Direct Instruction (EDI) 
and the Communicative Approach. Once I found the theories, I decided to synthetize all the 
information and create easy to understand material for TESOL instructors. Then the we website 
was created. More TESOL instructors are being required day by day because of the growing 
numbers of students who need to learn English in order to catch up with the American 
educational system. This is why it is so important to help all these new instructors create and 
deliver effective lessons that can significantly improve achievement for all learners. Thus, 
creating resources that could lead instructors to success in language teaching is a key element in 
today’s world. Having created this resource has helped me understand those theoretical bases 
where my teaching philosophy stands on and has for sure also helped me understand the 
importance of sharing knowledge and experience with other colleagues in order to contribute to 


my community. 


I want to be very optimistic and see how this resource website that I have created 
becomes a great tool for other teachers not only to know about strategies to teach English but 
also to create a community in which every member can contribute to English Language Teaching 
from a different and unique perspective. It would be really helpful to know about other 
instructors’ experiences but also about pros and cons of every classroom method in order to 
create and eclectique methodology that brings together the best strategies that can guarantee 


students’ effective learning. It would be very helpful to create extra sections on this website 


where sample lesson plans and resources could be uploaded in order to create an activity 


bank for all TESOL teachers. 
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